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The talk aims at introducing the theories and practices for development of storybooks to support
the learning of Chinese of the ethnic minority kindergarten students in Hong Kong.

The speaker will explore the frame-based approach of cognitive linguistics, highlighting the
similarities and differences between frame-based and theme-based curriculum adopted in the
kindergartens. The presentation will also cover the five-step of storybook reading, culturally
responsive pedagogy, and the use of mobile app in extending language learning at home.
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Bill Vanpatten and Teresa Cadierno (1993) Input Processing and Second Language Acquisition: A Role for Instruction.
The Modern Language Journal, Vol. 77, No. 1 (Spring, 1993), pp. 45-5172.
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\Vocabulary
Cook food
Butter bowl
Nut bread

Yummy  jam

Sentence

1. what do you want to do? | want to make a cake (sandwich/...)

2. beat the eggs

3. would you like some jam? Yes, please. (No, thanks) (nuts/...)

4. what do you like to eat? | would like to eat bread (cheese/...)

cake sugar
pan milk
meat rising
vegetables
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Holdaway’s evidence and
that of researchers on

literacy development sugqest
that children with a
Don Holdaway | |=/= e <ol el o f ool
Experience since infancy L] S——
develop 3 complex range of

attitudes, concepts, and skills
predisposing them to literacy.
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Another aspect of the problem of numbers concerns the visual intimacy

with print which characterizes pre-school book experience. Teachers have: -
always used the special power of reading to a group of children as an important )

but separate aspect of their language teaching, but they have seldom brought

written expression.” Reading to _a group ot children in schco
instructional value simply because the print cannot be seen, shared, and dis-

that power over into the centre of the instructional programmes in reading and_ -\
SRS SRR o
G N

cussed. The parent 1s able to 'display the skill in purposetui use” and at the same :

time keep before the infant’s attention the fact that the process is print-stimu-
lated. Teachers can do the same by using enlarged print for the experignce ot
listening to stories and participating in all aspects’of reading. o '

~ Suppose we begin by taking half an hour from each day in a new-entrant or
kindergarten classroom—it could be half an hour from the developmental
period or just a slight extension of storytime. In preparation, we make a
selection of books which we know ate often favourites for young children or
that we judge from our experience of children’s books will be enjoyed and may
become favourites. We look for fairly simple stories that the children will
readily understand, but we don't worry too much about vocabulary—we are
going to follow the model as closely as possible using good sound common-
sense just as a reasonable parent would do. ‘Some of the stories will be old
nursery favourites. We need lots of books--at least twenty for the first
fortnight—and we hope that ten or twelve of them will become real favourites.

as little . |
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Differentiated picture storybooks and learning packages
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Pedagogy- Structure of Picture Storybook Instruction ) xaeonx
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1. Experience actiiai\tion and building
N7
2. Print awaélness building
N7
3. Repeated sharedlz?ading of storybook
N7
4, Read£g aloud
{7

5. Knowledge linking to experience
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Chinese Language Theories- Frame-based theory
Children’s mental lexicon on transportation from experience

Mental lexicons are associated to form collocation,
which is called ‘frame’.
Mental grammar emerges from mental lexicons within frame.

45
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Pedagogy- Print awareness

+Title of book
BOOk & Print « Author of book
. . *Page order
organ 1Ization «Page organization

*Print Direction

*Function of print

Print meaning «Environmental print

* Concepts of reading

* Character Name

CharaCte I'S + Concepts of letter character

+ Concepts of words in print
+ Short words and long words
WO rdS *Characters and words

® o ° . +Word identification
‘e ® o
o - Early
Early childhood :
primary
years- years-
® Emergent ,
Literacy Learning
) o to read
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During early
childhood years,
children develop
knowledge about

print, sound, and oral
language; focus is on
developing a firm
foundation of
knowledge and skills.

Later
primary

years-
Reading to
learn
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Teacher: This book is Spof Bakes a Cake. Sandi brought this to school today and
said we could read it. This looks very good! It looks like Spot is going to
make a cake in this one. Let's see what happens. (Opens book to the first page

and reads text on the first page.) 1 was right. They are going to make a cake for _ Eﬂ!]ﬂ!]lll!]
Dad’s birthday. What kind of cake do you think they'll make? Ch ||]['l}|| WI“IP lll

Skills

CHILDREN: (Call out various oplions.)

TeAcHER: 1 think it will be chocolate. We'll have to find out. (Turns the page and
reads text on the next page.)
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MoTHER: This book is called Spot Bakes a Cake. We haven't read this one before.

SANDI (3 years): But we read a different one about Spot’s school.

MoTHER: That's right. We have read the book about Spot going to school. This
one's called Spot Bakes a Cake. That's the title right there. Do you know this
word (pointing to the word Spot)?

SANDI: Yep, that says Spot (pointing to the word Spot).

MOTHER: Wow, you're right. I guess you've seen that word. Let’s try to do all the
words. Read them with me, OK?

SANDI AND MOTHER: (in unison as the mother points to each word in the title) Spot ...
bakes ... a ... cake.



Storybook READING # Storybook TELLING

Storybook READING = INTERACTION
through Storybook
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The Big Book Trend— A Discussion with Don Barbara Park
Holdaway

Author(s): Barbara Park

Source: Language Arts, Vol. 59, No. 8, Learning to
Read (November/December 1982), pp. 815-821 The Big Book Trend—

Published by: National Council of Teachers of English A Discussion with
Stable URL: http://www.jstor.org/stable/41405117 Don Holdaway

Park: Shared book experience and the use of powerful text in enlarged form with be-
ginning readers is currently receiving a great deal of interest within the context of
natural approaches to literacy. These strategies and materials build on pre-school ex-
perience with print and induce an immediate, confident and enthusiastic response
from children.

Holdaway: Yes, much of the print in the environment to which children have
been attending since babyhood tends to be large, colorful, and well designed. Signs,
advertisements, and print on TV have these qualities of visual impact for very sound

ic and psy ical they work in controlling attention. But it is the
learning possibilities of using these dominant print forms which embody the real pur-
poses of so-called “shared book experience” techniques. The natural setting of young
children gathered around a big book or chart in a shared experience of literary pleasure
with the teacher offers the possibility of powerful learning within a context of satisfy-
ing meanings. Like the bedtime story situation, this learning environment is trusting,
secure, and expectant. It is free from competition, criticism and constant correction,
and sets up a natural intimacy between the teacher and the children.
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Holdaway: Most simply, the model lying behind shared book experience proce- Sl ( '
dures is that of developmental learning as displayed in the bedtime story situation, in
learning the spoken language, and in the mastery of other early developmental tasks.

It is helpful to distinguish three phases of experience through which a favorite

book passes in the bedtime story: First, there is a successful introduction to the book
for the purpose of enjoyment. There may be considerable participation and questioning
by the infant in a very relaxed and un-pressured way. Applied to the classroom, this
first introduction presents invaluable opportunities for involving the children naturally
in anticipating both meanings and vocabulary, and in decoding some words in the text.
But essentially, the experience must remain one of shared pleasure. Second, the infant
demands many repetitions over the next few days or weeks—the “read-it-again”
phenomenon. In the classroom this repetition-on-demand presents ideal opportunities
for focussed repetition and for increased participation in reading the text. (You could
say that repetition-on-demand replaces or rehumanizes drills.) It is here that enlarged
print—the big book—becomes of the first importance. All children should be able to
see the text clearly, and the teacher should use careful pointing and masking to focus
attention on appropriate aspects of the print. In this way, the strategies of reading are
taught and exemplified within a deeply meaningful context. Third, the infant spends
many happy hours_independently with the favorite book, role-playing as reader and
recreating the familiar experience with increasing sophistication. In the classroom, the
children are provided ample time for independent reading of their favorite stories. As
in the model situation, much of this independent reading is self-selected and self-

816 Language Arts
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¥EETLRIRE (Dialogic reading)

I o dIscuss the books with them.
y taught child care providers and

- way to discuss books.

's (1) a way of interacting with
ssing books—-called the PEER
ypes of prompts to use during
CROWD. The PEER sequence
2s always operate within the

ving the child’s interests, expect-

‘hild each time through the
ctions light and fun.

o

t) initiates an exchange about

response,

esponse, and

1estion to check that the child
s learning.

I A Mother for Choco: @'
doing?”’ (Wh-prompt. See
oes.”

jJ on her toes and picking

nd expands)

I the book): “What is Mrs. Bear

RPN W T s YN S

AQUIT: 1Nats rigntg, anda snes put
basket.” (Evaluates and expa

The CROWD questions® inclu

C Completion questions about
language used in the book, f
Choco talked with the Pengt

(wings) just like me!”*
blank.

R  Recall questions relate to the
book, for example,”Do you re
book ended for Choco?”

O Open-ended questions to in:
talk about a book and to foc:
book, for example,”What is hz

W  “Wh"” questions to teach new
example,”"No matter where C
couldn’t find a mother who I
What is a ‘search’?”

D Distancing questions that he
material in the book to their
example,”Does everyone in y
same? How do you think Ch:
in his family looking differem

* The crowd questions are for older g
"wh"” questions and then open-ende«
olds and earlv three-vear-olds.

America's leading researchers 41
on how to help children
become successful readers.
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Prompt “What is this?”

Evaluate “You are right! It is a cat!”

Expand “How does the cat look like?”
“The cat has a long tail and it is brown in colour.”

Repeat ‘Now you say it: “The cat has a long tail and it is
brown in colour.”




Dialogic Reading Strategy 2 : “CROWD” BD RBRDY
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lllustration / Example

Completion Prompt  “They are standing under the ”
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Recall Prompt “Do you remember what did they eat before going
to the park?”
(Recall something about the story)

Open-ended Prompt “What do you see on this page?”
(Broad questions)

Wh- Prompt “What are they talking about?”
(Wh- who, what, where, when, why)

Distancing Prompt “What else in real life grow on tree too?”
(make connection with child’s experience)
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Reading fluency is a child's ability to read a book or other text i s
correctly, quickly, and with expression. A fluent reader (1)

doesn't have to stop and "decode" each word, (2) can read most

of words automatically, (3) focus attention on what the story or

text means. Fluency is critically important — it is the bridge

between Decoding words and Understanding what has been

read.

Pedagogy- Reading aloud as fluency instruction

Decoding Understanding

61
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Up next Autoplay © @)

https://www.youtube.com/watch?v=glSomYasZBA
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